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INTRODUCTION
With the increased focus of attention being placed upon integration
and desegregation within our schools, efforts to develop varied strategies

for maximizing the benefits to be gained by the students involved have

" increased. To be sure, this undertaking is not an easy one. It is retarded

by the frictional drag of the many social agonies born from - racial -
and class-nurtured discords of centuries' making. Nonetheless, as was with
Harry Truman, the courts have made clear to the schools that the buck stops
with them. As put by Robert M, MacIver:
The school's function is to educate and where
the family and the community fail to promote
the social adjustment and the psycholgical
development necessary to prepare the young to
receive the education the school offers, it
must step in to provide it within the area
of its capacity.:
The undertaking assigned to our school is one vhich invites much

skepticism on the part of many observers and on the part of meny educators

as well. In sum. we might define it as a taskin which a basic societal

knowledge, is charged to reshape society in a way basically inimical to

the institution itself--and to society in total. The fact that integration
and desegregation have caused éaﬁsiderable upheavel is testimony which
supports this thesis. Revglutianary rhetoric would swiftly conclude that

the undertaking is a futile one--as it relies upon the agentry of oppression
to reclaim for society the oppressed. Indeed there islmuch evidence within
intégfaﬁed schools to support the latter thesis. There is also unfortunately,

very little to refute it. Rioting within schools, ebsence of discipline,

1’acIver; Robert M. Delinquency Prevention Through Guidance in the Schools,

it

JTinal Report No. III - JUVENILE DELINQUENCY EVALUATION PROJECT of the City of

FRIC# York) August, 1961, F. 2.

IText Provided by ERIC



little regard for learning and a pervasive attitude of cynicism are some

manifestations that schools are missing the mark.

o«

Some of us are trying, nevertheless, to surmount these barriers. In

-

the process we are trying, insofar as humanly possible, to free ourselves

of oppressive armor and have undertaken the task to make school a more humane
and viable experience for our students. This process requires diaslogue and
change. The study which follows describes a cross-cultural experience which

we feel has contributed favorably to the elim&fé of the Malcolm Price Laboratory
School at the University of Northern Iows in Cedar Falls., Tt grows out of

the process of dialogue and contributes to that of change.

Composition of School Population and Integration Rationale

Malcolm Price Laboratory School serves an attendance zone within the
Cedar Falls community, as do the other schools within the ecity. The only

selectivity which might be ascribed to it emanates from the fact that residency

in any other district. Proximity to work can be cited for this higher con-
centration of university personnel. Even so, the laboratory reflects only
about a twenty-five (25) per cent enrollment or students from families related
to the university through employment. Prior to the fall of 1968, the school
population was exclusively middle-class white, with an occasional exception

or two occuring throughout the years.

Sﬁbsequent to the death of Martin Luther King and Robert F. Kennedy, in-
creased concern for bétter racial understanding was recognized at the University
of Northern Iowa as-a pressing need. Increased racial understanding was also
recognized &s an area in which the university might well afford to move from
a position of passive understanding ta one of active participation in the search

for solutions to a tremendously complicated probiem.
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University faculty and administrators could see that in the university's
function of training teachers, that the mono-racial construct Ef the labor-
atory school populstion was abviaus;ya less than adézgé%e training ground
for teachers entering what was seen as becoming an inereasingly pluralistic
society. Teéch&ragraduatea should be equipped, insofar as passihié; to eon-
tribute pecsitively and creatively to 2an increased human understanding. An add-
itional concern was that laboratory school students themselves were not attaining,
qualitatively, an education which would maximize their potential for con-

_tfibuting effectively across the spectrum of soclety at large.

With the remedying of these two major defects in the educational program
in mind, the University of Northern Iowa in the fall of 1968, in cooperation
with the school bouard of Waterloo, undertook é busing program which resulted
in the enrollment of thirteen (13) black Junior and senior high school students
per cent of the Junior and senior high enroilment of Price Laboratory Séhaal;

" As it happened, the final decision to bus students was hastily made and the
l;b@ratgry school staff was only modestly prepared to receive the new students.
The complexity of the move, increased by the suddenness of the action, was also
epm;iieatea by the reluctance of senior high students to switch to new environs

and take upon themselves the readjustments that such an undertaking required.

’ Expectation and Actuality
7 The initial expectation was not that all would run as smoothly as a

well-oiled mechine. But,; at the game time, it was not ex;ected that problems
would exist to a significant degree nor persist for an extended period of time.

In other words, the new chemical additive might cause some initial agitation of-

Erhe population of black persons in Ceder Falls amount to only several

- families. Therefore, Waterloo, which borders Cedar Falls and has a popula-

tion of 76,000 persone, of which approximately 7,500 are black persons, was

- seen a8 being the only nearby locale from which the univerzity could expect
to attract black elementary and secondary-students.




the existing compound, but the rumbling would eventually dissipate and the
molecular structure would yield a far finer and supgricr prodwet.

Indeed it seemed as though this prognosis was not far from the mark.
Black studentis were invited intc the homes of white students for dinner,
for overnight stays, and for sundry other gracious occasions. Not long
afterwards, however, the reality of hlaék presence began to penetrate through
the intoxication of novelty and real problems of adjustments began to appear.

Since the fall of 1968, black student enrollment at Price laboratory
School has continued to grow. In the fall of 1969, twenty-six elementary
séuienﬁs were in attendance along with twenty-two Junior and senior high
students. In the fall of 1970 the enrollment of black students showed further
gains. 1In that year thirty-five elementary and twenty-four junior end senior
high students were enrolled. Continued gains are noted for fali 1971 and
fall 1972, Today there are sixﬁysaﬁe elzmentary students and thirty-six
secondary student from Waterloo attending the Price Laboratory School. As
this Increased enrollment of black students materislized it became increasingly
apparént that mere physical desegregation itself was not the alpha and omega
of school integregation. In fact it was in many ways only the beginning. |

| While the university had foreseen the need for a humanistic end responsive

invelvement throughout the total community, the vision beyond the initial step was
rot arn lueid nor as 2learly focused. Preparatory steps, due to lack of time
for planniag, had not been undertaken. This posture naturally placed the
laboratory school in the position of reacting to crises as they arose, rather
than in the p@siﬁign of acting to prevent such crises in the first place.
Another major lmpediment was the absence of staff with experience and under-

standing who could contribute to the resolution of racial confliets and who

U 1d at the same time help to formulate alternatives which would serve as
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saiutians tc immediate problems and possibly as preventives to Tuture
problems. |
-

Having survived the first couple of years with reasonable accord between
black and white students, it was sésn obvious that the novelty of bleck attend-
ance was now no longer existent and that the period of genteel concillations
was sudderily over. Flashes and sparks erupted as racial interactions began
to generate friction--black students with white students as well as black
students with white teachers. Racial and ethnic epithets appeared on walls
and various other places throughout the school. Accusations of blacks
being thieves were heard among a small vocal group. Sensitivities to ex-

clueions from some activities were expressed by blacks-- cheerleading being

among the prominent ones,

Polarization - Some Ceuses and Outcomes

Within the school it was apparent that polarization was beginning to
solidify. The bold and innovative busing program was itself beginning to
be questioned as having been & move in the right direction, Some questions,
to be sure, develGPEa:cut of the veslization that the busing of a minority
from one community to another could not, in and of itself, recompense that
this, such busing unveiled other negative dimensions not previously consider-
ed or contemplated as possibly ﬁaving aﬁ impact on black students. First,
busing limited the black students' parﬁicipatian in after-school activities.
Secondly, it affered‘the?beleagueréé blacks an interlude where together they

as hostile environs--the school. While the latter enures to survival it is

also counter~-productive to the establishment of positive social interactions.

Q




From Conflict to Cross-Cultural Groups

Administrative sensors had begun to receive vibrations of these
deteriorating trends. The problem was--what to do about them? And, as often
happens, a leisured pace towards a solution was sborted by & racial confliet
between two high school males. The involved white student wés injured with a
knife in this incident. The ensuing agitation with which the community received
this news was considerable,

Cross-cultural groups at Malcolm Price Laboratory School grew indirectly
out of this kind of crisis situation. It was not merely the latter incident,
but rether a series of incidents which culminated in the experience Just cited,
that urged the declsion to engage in group discussions. Initially, discussion
groups were formed exclusively with students from Waterloo.

The decision to begin group discussiéns vith Students from Waterlno was
not undertaken specifically with that group because it was felt that they

fac

vere primary instigators, rether it was felt that they were more easily
successful, we feel, perhaps even more than we initially foresaw and perhaps
even more than we had any right to expect. Certainly, they were cathartic
initially, but we feel that this in itself defused n potentially explosive
situation. The black students were much relieved that some ehénngls vere
provided where at least their grievances and ffustrati@ns.éauld be voiced.
As a result of this, we secmed to observe a more relaxed atmosphere about them
and a renewed effort ﬁﬁ)b% & positive factor within the school.

The erassseultﬁrallgraups developed out of the awareness among black
students that their total impact on the school wauldlbe minimal unless their
Eroup was broadened to ineclude influéﬁtigl white students. Various students

Q ) , . o . . ) , ’ _
IERJ()Efe subsequently identified as having influence among wide segments of the

IText Provided by ERIC
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school population. It would not be inaccurate to say that many of the

iden

tified students were negative in their attitude towards the presence of

black students in this school. Nevertheless, they were invited, and with

-

very few exceptions, most agreed to participate.

Signifiﬁant Pgintsipi;gssgi

Several conflicts were identified as impediments to good relationships

within the Laboratory School and, as such, vere seen to be good points of

departure for group discussions. Nevertheless, it was the reSponsiblity of

the

group participants to raise points pertaining to race relations they wish-

ed discussed. Often the groups used previous discussions as departure points

far

gréup was held.

gome

an exhaustive exploration of a g en topic. Occasionally an encounter

Generally, the latter would evolve out of a specifically trouble-

problem. Among the topics dicussed and explored relative to effects and

implications growing out of them are the following:

1.

The students recognized the need for more black faculty members - especially

- a female who could identify with the black female students at MPLS.

"

[Kc
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In the first year of the eross-cultural groups questions were raised as
to why there weren't more blacks attending MPLS. It was felt that the

presence of more blacks would help eliminate the boy-girl deficit as far as

dating was concerned.

(with the stéadily increasing percentage of black students in the past two

years, this concern does not appear to be as great today as it once was. )

w3

The students dicussed the impact of "Tomism"~ upon black students. Because
of the pressure of this concept, many black students expressed their unwill-
ingness to make all%gianee with white students, - particularly outside of

thé academic classroom.

(Junior high males do not appear to have the same degree of concern on this
as senior high students.}

BIam;sm, as PEICElVEd by Ela:k students,'ls taken here ta be a ﬁlde 1nvelve—

ment with whites to the possible exclusion of some rélat;agshipa with blacks.
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4, Discussion, in detail, of the inherent problem of geographic locations
. was undertaken. Black students intimated they would Pagtiéip&te in
more extra-curricular activi%iESQ and out-of-schcol events, if they
lived in Cedar Falls and didn't have the hother of traveling baek to
Waterloo. Both white and black students acknowledged that your
closest friends are those with whom you associate in your own neighbor-

5. Black and white students alike acknowledged that their interests
differed greatly, which hindered their development of close friendship.

6. Black and white students did express the need to get together outside
of school in some type of social activity that would help foster better
race relations. Among the activities suggested were

&. group picnies

b. potlucks

c. community student exchange (similar in concept to the
Fgreigﬂistudent Exchange Progranm)

7. Inhibiting dynamics such as those emanating from society's abhorrence
of interracial dating were perceived to be béundarieé which retarded
good healthy interactions in classroom activities as well as in other
social preocccupations. Parental attituies and their resulting influence
or impact received some analysis as a corellary to this problem.

8. The desirability of having a positive attitude sbout self was explored-
culminating in a éréug consensus that a person shculd be proud of .his
race whether black, white or other.

9, The merits of cross-cultural discussions were aléa guestioned, Agree-

ment among the participants was expressed that racial interactions were

improved over what they had been before cross-cultural discussions began.



10. Students have been engaged in Value Clarification activities and dis-
cussions. (The receptivity of these discussions are largely dependent

upon age of participants and size ol gFups )

DEFINITIONS

Busing Project

This term refers to the transportation of black students on a bus
from the Waterloc community to the Malcolm Price Laboratory School in Cedar

Falls and back to Waterloo after school.

Cedar Falls Community

Cedar Falls is a northeastern Iowa city having a population of 29,597
persons according to the 1970 census, of whom less than one per cent were
black persons. The University of Northern Iowa is located within the city,

but not included in the population count.

Cross-Cultural Groups

This term refers to a-counseling technique iﬁvalving multi-racial or
multi-ethnic students in a group counselirg experience. The aims are to
establish a meaningful dialogue within the group and to foster racial

harmony within the school at large.

Malcolm Price Laboratory School

Towa in Cedar Falls, Iowa. It has an enrollment of 750 students which is

drawvn from a primary atténdance zone and from an outerlying buffer zone.

In the event that ma#imum enrollment is not reached from am@ﬁg families in .
" the primary zone, then children living in the buffer zone may be en:mllea,

ERIC
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By special grréﬁgemeﬁt witﬁ the Waterloo Commnunity School Board, aréis in

Waterloo heavily pspuléted with black families are included in the buffer

iane. ‘The primary responsibility of the Maicalm Price Laboratory School

"is "to prepare teachers égﬂ other educational personnel for schools and
._*galléges_ani to carry out research and prcviﬂercensultative and other services

L

‘for the improvement of education throughout the state.”

Watsfigg Community

Waterloo- is the. city whiéh directly borders Cedar Falis on the east
and h&s é pa?ulatién of 77,533 péfSSﬂs according to the 1970 census, of
whom agpraximately 7,500 are black peisgns. It is the only nearby locale
from which the university could expect to attract black elementary and

secondary students.

COUNSELOR-OBSERVATIONS

The first seven points listed here apply primarily to the first year (1970-T1),

1. The'early'sessian (first and second meetings of one Jjunior high group and
the senior high group) tended to have more confrontation between students.
In these sessions, students were more likely to interact with emotion

and defensivgneﬁs when discussing topies related to racial concerns.

2, . In the tenth, eleventh and twelfth grade group, ar the number of sessions
an observable reluctance to communicate openly. Nevertheless, students
continued to come to these sessions demonstrating, we felt, & willingness

- kUﬁiVE?Eity of Northern IowaiBulletin, LXXI, 1 (January , 1970), p. 10.
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to work toward a better understanding.

from students who volunteered .for involvement in crass—cultura; discussions.
The process of developing trust, group cohesiveness and communication within
this group ﬁés very favorable, and easily facillitated as the sessions con-

tinued into the year. Personal feelings were expressed, but without the

defensiveness and open confrontations that were observable in other groups.

i, One of the greatest sources of frustration seemed to develop after students
had identified prcblems but felt unable to resolve them. Tais inability
developed largely from the fact that the problems identified were mainly
problems which resulted from the existing insularity between students’'

home-communities.

5, In the first three or four sessions of the two Junior high groups, black
students seemed more willing to enter into discussi&n than did white students.
By the fourth or fifth seasion, however, whité students began to get more

actively involved.

6. The junimr high graup, which’ cgnsisted primarily of volunteer membership,
developed a fairly good level of céhesiveness; Having done so, they ex
pressed the desire to explore inteructions with one another in ways other
than through group discussiaﬂ of those problens that occur in and out of
school. Subsequentlg, ﬁne sessian was spent in 5ame=type aetivities,

later still, both junior high groups organized by themselves an after Echaal

picnic to get at the type of interaction they had previausly suggested,

T. Althcugh many students expressed through the survey that race relations
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groups began, they did indicate in our sessions that there was an increased
level of évareness of héﬁxthé'tﬁé races differed culturally. The white
students indicated that they better understood attitudes and }egperaments
of black students' likewise, black_studéﬁts indigateé & better understand-

 ing of attitudes and temperaments of white students.

The following points apply more to ﬁbsérvatiéns,afﬁrgcentAyegrs (1971-1973) ..

8. Students agein volunteered for group discussions in the fall of 1972. Four
Junior high groups were initiated. A degree of apathy was somewhat apparent
among senior high students as only twenty expressed a desire for tﬁé discuss-
ion zroups.. Of these twenty, only three were black., Thus the counselors
decided to let the school year progress a little further before holding the
first session.

Not long afterwards, an altercation in the halls between two gir;s, one
vhite and one black, grew out of proportion and threatened to cause serious
regezéussigns arid consternation throughout the school. Disturbed by these
developments, black students suggested that those, students most directly in-
volved in this conflict and those most keenly affected by it should sit down
end discuss the situatiSB and attem@f to resolve the disagreements. In an
attempt to accomplish this task, they, along with the Student Council
president, initiated group meetings. |

These students felt it was solely incumbent upon themselves to arrive at

a8 solution for this conflict. Therefore they fequested thet no facu;ﬁy
member be present. On other occassions when conflicts arose, the students
continued to turn to dialogue for a resolution of the disagreemenﬁs; At
times they discussed these by themselves while at other times éhe counselors
were asked to faciliate the discuasién.

The volunteer cross=cultural groups then have played an important evolution-

\;'ary role in the growing acceptan: ¢ of dialogue as a solution to misunder-

E}Sygstandings and conflict. The students are demonstrating this thesis
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by modeling the very thing the groups were designed for - - using dialogue

Tor resolution of differences.

After being involved in discussions for twﬁ Years, senior high black

students appear to be more interested in meeting with students who can

effect a direct Ehaﬂge in school social interactions. This is much more

preferred than meeting regularly with those who have volunteered for dis-

cussion groups, i.e., black students prefer meeting with individuals who

have the ca;acity to achieve solutions to problems rather than those who

will engage in intellectual dlscusslgn on race relationships.

It is not possible to accurately assess the :antributinns that the group

discussions have had on student behavior but listed below are some observa-

tions af*fgculty and administrators relative to student behaviors and

studént interaeti@ns,

a.

g

more black students receiving the benefits of extra-curricular

activities, e.g., music, drama, speech contest, athletics,

pep culb, ete., ’ i

more relaxed atmoshpere through out the school

teacher and aﬁministrative feedback is positive

blacks on student council |

blacks and whites jointly planning a student center

Joint flanning on an ail school dance centered around a black
musical gra;p |

black students appear to feel that they can express their grievances

While it is not the ideal, a productive cross~cultural group session often

out of some :@gfligt;

any students who were not directly involved in the groups expressed a
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desire to Join, Others expressed e feeling that it was good that something

o

was being tried, even though they did not care to be involved.

Our experience over a three year period leads us to suggest thet:

a,

b,

e.

e,

There is much potential in social evenis that bring students together

outside of the school. There is value in interaction other than the

group discussions. Understanding of another culture as well as a

deeper 1nsight into one's own culture can be & benefit.

Invalving classroom teachers can widen the scope énd impact of the
discussions. }

Problems that develsg from desegregation can not be vorked out

by students alone. Caunselars and other faculty must be willing to
get involved.

The gr%up model should be continually evalving.with nev techniques
and approaches belng tried, |

The lower the gradelevei at vhich true integration is aghigvgd

the vetter the possibility of students developing a feeling of school

unity,
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QUESTIONNAIRE

The following questionnaire wds devised for the orginal study and
a&minstrered in the Spring of 1971. It was also> adminstered in the Spring
of 1972 following the conclusion of the 19T71-T2 groups. Thg data presented

below is relative to the 1971 questionnaire. The 1972 data was similar in
nature; howvever, some behavioral outcomes as noted in the section on gcunselﬁf
observations should be referred for further information. The total number of
students completing the questicnnaire was 51.

Eaéially, the groups were almost evenly constituted. There were 24 black
students and 2T white étudents. You will notice that on most of the questions,
less than thi% number are accounted for. The reason for this that some
students chose to make comments of tﬁeir owvn rather than select a specific
choice aé provided fqr in the questionnaire. In addition to the comment type
response, some stuientsféheeked more than one response.

It is our opinion that the most honest reporting of this kind of data
requires the addition of an "other" category. Fa% those who failed to respond
fa an item we have reported those non-responses in a category called "225;

responses". You will see these two added categories in addition to those

which nrginally appeared in the questionnaire. Percentages are rounded off
to the nearest whole. This results in some totals appearing as 99 or 101
percents. Asterisks denote these special circumstances.

=

¥
(Students have given their permission for publication of the following data).: .

QUESTIONNAIRE RESPONSES AND ANALYSIS

1. Your present grade: (Check one)

] 7 12 8 Jeo] 9 [5] 10 [5] 1 [5] 12

Q
ERIC roman - 5
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2. Your sex: (Check nne) _ ,

é% Male ) g Eﬁ Female

3. Last September at the start of the school year, how did you feel race

race relations were in the school?

Total Black White
3 gooa _ .
%EI Average. 61 67 56
16/ Poor | 31 21 41
| 2| oOther | I 8 --
igi No response L L i

(Item 3 refers to perceptions of racial relations in September, 1970.
You will note here that none of the students felt these relations
were good. However, white students indicated = less favarable
consensus (Ql?) than did blacks (21%).)

k. When you f%ggt hea:d that a part of Waterloo would be in the Laboratory

8chool zone, what did you think of the idea?

Totel ~ Black Waite
. % Véé ) ja
téé} Thought it was a _ 7
— good idea 51 . 38 | 63
Egg Thought it was a
‘7ﬁ bad idea 2L _ 25 22
9| Other 18 25 11
| 4] o responske 8 ' 12 L
(S

(Item 4 refers to the value Gf the idea to bring Waterloo students
' to MPLS. Here we can see that a slim majafity (51%) ef the students
thought it was a good idea. It is evident in this instance that
white students (63%) toock a more positive stance than did black
students (38%).




~17~-

5. How do you feel now with regard to a part of Waterloo beidg in the
Laboratory School attendance zone?

Total Black ¥hite

2 5 (] — éz
Think it is a : )
good idea E ‘ 57 38 Th

5

2
O

10| Think it is a
bad idea 20 29 11

9| other 8 oa 15

]:3' No comment 6 12 -

(Here we see that the figures are almost identical to those in
Item 4. The main difference being that more whites now feel
positively toward the experiment. Black students indicate, on
the other hand, that they are slightly more disenchanted.

6. How would you relate race relations within the Laboratory School as
compared wi'h race relations outside of school?
Total ~  Black White
—_—
22

| Race relations are )
— better in the schocl 43 38 L8

- iD Race relations are
. worse in the school 20 ‘ : 21 . 19

Race relations are gbout
the same in the school ;
as outside the school 29

| =
| %

Lk
.

22

=

11

4 Other 8

0| No response, : — ==
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T. Do you feel that racial harmony within the school can be s3hieved by
leaving it to the students--that is, that students wili natufally

'achieva this bg themselves?

“[ﬁf

=}
H:
m
w
ST
Lad
L%
[m-n
L
Ll o]

[ | \I«_m‘
[ O ) =] |

No | 33 33 33

Other 12 4 19

1 ~ No response 2 L ~=

(This item questions how raeial harmony might be achieved within

the school. The response indicates that & majority of cross-
cultural participants believed that it could be achieved naturally--
‘that is among the students themselves. Inecluded in this majority,
is a 50 percentage of black students who initially foresaw the need
for cross-cultural groups.

8, Do you feel that cross-cultural discussion groups have a useful part
to play in a multiracial school?

Total Black

| Mmite
?fé % .
Yes 76 75 | T8

No 12 13 11

Other 8 13 L

=

No response ok — 7

{ro]

= LS
o (Contradictory to Item 7, this item shows an emphatic affirmative for
-RIC eross-cultural groups on the parc of both black and white students.)

A ruiToxt provided by ER
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9. To what degree have cross-cultural discussion groups in the Laboratory

School helped to bring about racial harmony and uﬂderstanding?

=

otal Black thte

EE 7 ol

3| The discussions have

& great positive

effect on all segments _ _

of the student body 6 8 L

9| The discussion groups have

had a great positive

effect on those parti=- :
cipating in them 18 13 22

24| The discussion groups have 7
—  had some positive effect b7 50 Ly

10| The discussion groups have
had very little effect ; ,
on anyone -20. 17 22

0| The discussion groups have
had a negative effect - - -

Other 10 13 T

0| No response - - e e - S

(Looking beyond the reluctance. to give positive credit to the cross-
cultural groups, we should note that T1% of the total group did

Teel that some desirable results were gained from the cross-cultural
groups. Only 20% of thé students felt the gains to be minimal while
none felt that the discussions had a negative effect.) :
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10. What is the greatest source of racial disunity in the Laboratory School?

Total Black White

F % ) 59’

9| 1Influence of parents 18 . , 17 B 19

15| Not all students live in
] the same community ‘ 29 33 26

Possible loss of friendships
'if seen amssociating inter-
racially ; 0 13 T

[ von |

[

o

S Other ’ 12 15

T 33

1=
|

\m_mll

Other. ' ' 29 2

i W
I
[}

No response 2

(In several ways, Item 10 constitutes a problem for analysis. As
you can see, the "other" category, which was added, has a signifi~
cant percentage of students whose responses are counted here. This
ocours as a result of the high incidence of checking both of the
first two items thereby making it advisable to count these responses
as "other". | - .

Nevertheless, we can see that 187 of the students did feel that
recial disunity within the school could be attributed to parental
influence. 29% of the students attributed disunity to the fact
the students lived in different communities.

These two categories combined with the "other" category which con-
tains epproximately some thirteen (13) students who checked both
categories, amount to almost 76% of the students responding to this
query. | '

Only 10% of the students cited loss of friendship with peers as &,
source of racial disunity, and this was a more noticeable concern
among black students. ' : :




To what degree have the counselors been sensitive

i

0]
=

=21 -

j.i

Very sensitive
Moderately sensitive
Not seusitive

Other

- No response

Total

Zogel
4
1

to your fdeas?

Black

==
L6

12, Do you feel comfortsble (at ease) with the counselors?

13.

Very comfortable

Moderately comfortable

"Uneaﬁfartablé, uneasy

Other

No response

Do the counselors seem up~to-date?

0ld ideas, old-fashioned

- New ideas, modern

Flexible points-~of-view
Other

No response

Total

39
kg

Black
7

33
58

Black

White

]

56
33
11
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14, Do you feel that most of the others in the cross-cultural igsgussign

: grazps'expréssed themselves openly and honestly?

Total Black Mnite
% % %
:Eﬁ Very open and honest 12 - 8 15
28] Moderately open and :
honest 55 Tl b1
12] Held back, faked their :
“” real feelings 2k 21 26
[5, other 10 - 19
—
| O No response - - -

15. Do you feel that you expressed yourself openly and honestly in the cross-
cultural discussions groups?

Total : Black ' White

=N -l
18| Very open and honest 35 33 37
[26, Moderately open and : : )
— honest ' 51 58 , Ly

5|  Held back, faked their f‘

real feelings 10 7 8 11

[2 other ok A - - 7
o] Mo response - - : - -

(Item 15 questians personal hanesty in the crcsa—cu;tural Zroups.

Here 35% of the’ Etudents felt they were very open and honest. This

compares with- 12% on-an identical foil in Question 14 which is similar
D . except that 1t -questions openness and honesty of others in the groups.
ani~ - This siiggests that some individuals weré unable to eammunicate to others.
EJXU; their-apenness and h@nesty. : ;




16. (Black students only. White students should skip this item and go on to
Question 18.) ' -

Do you feel that most of the white students expressed themselves openly

and honestly in the discussion groups?

Total  Black White
% % %

72' Very open and honest 8 8 g
12 Moderately open and

honest : 50 50 -
9| Held back, faked their , ,

real feelings 38 - 38 -
0| Other _— —
1| No respon L L _—

17. (Black students only.) Do you feel that most of the black students

expressed themselves openly and honestly in the discussion groups?

Total Black White
T A s
9| Very open aﬁa'hanest 38 38 —-
12! Moderately open and : :
— hnnest 50 50 -
1] Held back, faked their | ,
— . real feelings = . 4 R _ ==
2| - Other 7 P -8 :7 T R
| 0| No response o ' - - -
(Items - 5 & 17 refer tg blaek Etudents‘lmpressians af white students

agénnesa and hanesty in the cross-cultural groups. Here it can be
~ seen that black students viewed themselves to be cansiderably more
open and honest (38% in the very open and honest category) than they
viewed the white students (8%). Only 4% of the black students per-
_ ceived faking of real feelings on their part as. compared with their
- perception that 38% of the white students faked. feelings. We can see
, here that black students viewed themselves to be more open and
: ~nest- in these: discussions: ‘than ‘were ‘white students., They were sus- -
'I:Rdﬁjgicus, tc a degree.at least, of the rammitment an the part nf their .
- ammmm 1te s counterparts tg;ccmmuqicaté&hgnesﬁly;ﬁ _ . el
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18. (White students only. Black students should skip this item and go on
to Question 20.) “
Do you feel that most of the h;éck students expressed themselves openly

and honestly in the discussion groups?

Total Black Whit

Blaek it

\i 1]

1 . o i - ) N
‘?ﬂj Very open and honest 15 - 15

Moderately open and

14 ;
honest 52 - 52

5| Held back, faked their
resal

feelings 19 — 19

4| Other 15 - 15

o

No response —_— - -

(Comparing Item 17 with Item 18, we see how black students viewed
their participation and how white students viewed that same parti-
cipation. Black students saw themselves being very open and honest
by 38% as compared with 15% as perceived by white students. In
the "moderately open and honest" range, there is almost consensus.
50% of the black students saw themselves as being moderately open

. and honest while 52% of the white students saw them as such. On
the other hand, only L% of the black students viewed themselves
as holding back and faking their real feelings while 19% of the
white students felt this to be the case.)

19. (White students only.) Do you feel that most of the vhite students

expressed themselves openly and honestly in the discussion groups?

Total Black " White
A % -7

4| Very open and honest ' 15 : - 15.
.

17| Moderately open and - e

honest 63 - 63

. 2| Held back, faked their

H
E
Hy
i)
1]
e
T
hy
big
/]
-]
¥
i
=3

B
C
t
=
S !
H
[
W
]
I
[
W

~ ['o] o response

, same.question, refer

”‘@éjég*Pg?iséhfbf“b;ggk?stuients~rés§aﬁsé§ﬁ
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to Item 16. Here it can be seen that only 8% of the black students, as
compared with 15% of the white students, felt that white students had
been very open and honest in these discussions. 50% of the black students,
as compared with 63% of the white students, felt that white students had
been moderately open and honest. On the question of holding back or
faking, 38% of the black students, as compared with 7% of the white stu-
dents, viewed white students as holding back or faking their feelings. It
could be inferred from this data that, on the whole black students seemed
more suspicious of white students than was the reverse. Further manifes-
tatlans of this feeling can be seen in comparing the foils relative to
"nolding back or faking' in Items 16 and 18. Black students viewed 38%
of the white students as holding back oxr faking, as compared with 19% of
the white students having a similar view of the black students. )

20. Would you like to participate in a eross-cultural group again?

Total Hack Wi e
Ly Yes 86 79 - 93
3 No 6 8 L
L Other 8 13 L
0 Ho response - - ——

(The overwhelming response is "yes" to this query. It should be noted,

- i however, that slightly less enthusiasm is evident on the part of blaek
students. Althcugh black students initiated these discussions, the
absence of complete facility in verbal exchanges may have contributed
to some negative feelings.)

2l. Do .you think th re should be cross-cultural discussion groups next year?

Total Black White
48  Yes 1 ob 92 96
10 - No : -— - _—
3 Other 6 8 L
0 Ho response - - _—

(The overwhelming affirmative respansé to his item seems perplexing and
appears contradictory when it is observed that these ‘discussions were

- not viewed to be: Plvatal in Ttem T and to a modest: degreé in Item 9.

. However, lt can-also be observed that Item-T is-perhaps not ‘explicit

o ~";j'engugh so as ta canvey ta students whether gr'n@t ﬂféEa ,ultural dis= -
R are - (or , ; s S | ek naturally




22. Do you feel that other teachers should be involved in the-cross-cultural

discussion groups? -
Total Black
-7

= o . .
[33  ves | 65 63 .
7%& No 27 29 26

3} Other : 6 S .
—_—
P 1 No response 2 2 —

23. Do you feel that the principal should be involved in the cross-cultural

discussion groups?

22%5;_ B%iék Eﬁ%&i
27]  Yes 53 5k 52
;T No | 33 33 33
4? Other 10 L 15
' LE{ No response H 8 -

24, Since you have been involved in the cross-cultural groupz, how has your
attitude changed towards fellow students who are racially different from

yourself?

Total Black White
— 7 T
” o .
i% More tolerant 27 13 41
5| Less tolerant 10 17 ' o
About the same 51 5k L8
) [jg' Other B ' 6 k3 T
7% No response 6 ‘ 13 -

-~ (Of the respondents on-this Item, 27% felt that they had developed a
: _.more. pas;t;ve attitude towards those rac;ally different from them- - .
Q.- gelves. . Ve see a wide a;spar;ty -in. the responses of black ‘and white
E_JERJKZ,»Q:1175tudénts;in thls ‘instance. Df this E?% iny;lS% cf ﬁhe blagk gtu=
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students. 19% of the students felt that they were less tolerant
following cross-—cultural diseussions. Again, black students indi-
cated a higher inclination towards this view, 17% (or 4) of them
felt this way as compared.with 4% (or 1) of the white students.
This response should, however, be contrasted with the responses

to Items 20 and 21. On the positive side, any change of attitudes

towards increased tolerance is a decided gain.)

AEE- Do you feel that without the eross-cultural groups, racial harmony would

have:
Total Black White
z . % %

TT Lessened 14 8 19
28] Remained as it was 55 63 . 48
Ag Increased : 12 17 T
7| other 14 4 22
2| No response 6 8 L

(Most students did not think racial harmony would have improved with-
out ecross-cultural groups. There is a difference in view, however.
More white students than black students felt the situation could have

wﬂrsened.)

26. How should the cross-cultural groups operate?

Total Black White

19 Mostly talk (Dis- o
cussions) Y § - 25 48
15 ;gstly other activities: 29 Lo 19
13] Other B 25 21 30
W No resgansé | 8 . 13 - 4

(Responses to this item gives some insight as to the source of dissat-
v isfaction on the part of black students. Their enthusiasm, for dis-
' cussion is not extremely high. 25% of the black students expressed
‘& preference for this mode of intéractlan as camgared with hB? of the

]ERJ(j _white stuﬂents.)
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FACULTY QUESTIONNAIRE

Questionnaire Responses and Analysis

w

The following gquestionnaire was designed tc survey the attitudes of the
secani&fr faculty and administration at the Malcolm Price Laboratory School
concerning the effectiveness of cross-cultural groups. Due to the lateness
in the school year when it was a@miﬁistrated, a complete survey of the faculty
was not possible. Since the number of returned questionnaires was less
than fifﬁy per cent, the quesionnaire or its compiled results cannot be con-
sidered scientificelly valid. The purpose then for incorporating it int@r
the findings was to give the reader a sample of how faculty felt about the
eross-cultural groups at the Laboratory School. Those individuals who did
respond represented all of the major academic areas in additimn to the library
and high school administration.

Since some faculty members checked more than one response category,
especially in items six and seven, the percentages for each question was com-
puted on the number or responses made to that particular question, not accord-
iné to the number of instructors responding to the questionnaire. The per-
centages ha#e been rounded off to the nearest uh@ie number; therefore, some

totals may equel 99 or 101.

1. Your subject area and grade:
A1l major academic areas, library, and high szhéélraaministratiah; grades
- seven thr@ﬁghgtwelferfegresenﬁeé;

¥
How do you feel now with regard to a part of Waterloo being in the

\M

Laboratory School attendance zone?
(12) Thiok it is a good ides  ~  Ti%

(1) Think it is a bad ddea 6%

“(¥) " No response .~




3. :;Iaf the student’

-20~

How would you rate race relations within the Laboratory School compared
to race relations outside of school?

(k) Race relations are better
in the school < 23%

(1) Race relations are worse
in the school ) 6%

(11) Race relations are about the
same in the sc¢hool and outside - 7
of school 65%

(1) No response . 6%

(It is sigaificant to note that most of the faculty (65%) felt that
racial harmony cannot be truly achieved within the schol system
even with cross-cultural dialogue until society has adopted a more
hunane attitude toward different racial and ethnic groups. School
was seen in a realistic 1light, not shaded by utopian ideas.)

Do you feel that racial harmony within the school can be achieved by
leaving it to the students -that is, the students will naturally achieve
this by themselves?

(4) Yes o 23%

{12) No ' T1%

(1) No response - 6%

Do you feel that cross~cultural discussian'gxcugs have a useful part
to play in a multi-racial schodl?

(14) Yes - eeg

(0) No | o - |

(137 Other 7 ' | 6%

(2) No response ? ; o laz7

Té'what'aégree havé'créés—eulﬁural discuésian groups in the Labératqry

V,Eghcal helped to bring abﬂut :aglsliharngny and understandlng? '

“:The dlseuss;anﬁ have had a greati
“positive EffEEt on all Eegmentg"
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(4) The discussion groups have had
a great positive effect on 7
those participating in them 22%

(6) The discussion groups have had | -
some positive effect 33%

(0) The discussion groups have had
very little effect on anycne -

(0) The discussion groups have had
a negative effect -

(6) No response B 33%

(The significence of this item becomes apparent by the absence of
any faculty seeing a negative effect by cross-cultural groups;
instead the faculty either saw some positive influence or else
felt that they were not in a position to observe a change as
illustrated by 33% not responding. The first and second responce
categories were in effect overlapping; thus, one faculty member
checked both.) '

(5) Influence of parents 182

(12) Not all students live in
the same sommunity L6%

(3) Possible loss of friendship
if seen associating inter-
- . racially : 12%
(k) oOther _ 15%
(2) No response 8%
(Most of the instructors felt that. the greatest source of racial disunity
in the Laboratory School was a combination of the factors listed not
Just one of them; this accounted for the twenty-six responses. However,
in keeping pace with the prevailing attitude of society concerning busing,
the faculty (L6%) felt that the greatest cause of disunity at the Laboratory
School was the fact that all the students did not live in the same community.)
8, Do yaﬁ think there sh@ﬁld.Béréers§gultural ii%éussianrgraups,hext year?
(14) Yes o - . 82%
. (0) No. - : -

(2) No respomses | . .. . . .12% o .
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(Probably the most significant aspact of this survey was the fact that
82% of the instructors and administrators surveyed felt that cross-
cultural discussion groups had a useful part to play in a multi-racisal
school and 82% felt that cross=cultural groups should be cogtinued next
year--comparison of items five and eight respectively.)

9. Do you feel that teachers should be involved in the cross-cultural

discussion groups?

(6) No i 35%
(3) No response 187

(An interesting comparison arose between items four and nine. While
a majority of faculty (71%) felt the students alone could not achieve
racial harmony within the school, their belief did not lead them to
a definite commitment of themselves to assist by being involved in
erogs-cultural groups (LT% versus 35% with 18% not responding).)

10. Do you feel that without the cross-cultural groups racial harmony would - )
have:
(6)  Lessened . 35%
(4) Remained as it was 24
. (3) ZIncreased 18%
(4) No response ' 244

(Only six people (35%) of those surveyed felt that racial harmony
would have lessened within the school system without the functioning
of cross-cultural groups. While 24% felt that racial harmony remained
the same, 18% felt race relations would have increased without the
cross=cultural groups. When this item is compared to items five and
six, a contradiction appears: The 82% in item five who felt cross-

. cultural groups had a useful part to play in a multi-racial school
seemed to diminish to 35% in item ten; the total lack of negative
response in item six for the degree the cross-cultural groups had helped
to bring about racial harmany was in direct contradiction to the 18%
who now felt that racial hermony would have increased without eross=—

cultural groups. )

_— Alth@ugh-aé Qvérvhelming number Gf facﬁlty,members sugparted the liea
of crgssscultural grgups the pr;mary abjéct;cn tc the crgssseu;tural grcugs

VWI:RJ(fd to be that thé faculty weren "t wé;lyinfgrmea:gsltgvvhat.ﬁas5takijg TR e

IText Provided by ERIC

Fulr




place in the cross-cultural groups and many wished to know vhat was the out-

com

P

of these groups." Better communication between the counselors and
teaching staff would rectify this complaint. In conclusion, it.is apparent
that the faculty and administratian;éufvéyeé recognized the merits of cross-
cultural groups as a méaﬁingfui vehicle for establishing and maintaining

racial harmony in a multi-racial school system.
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